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ABSTRACT

While there have been numerous studies showing the positive impact of Early
Childhood Music Education (ECME) in both China and the United States, there are far fewer
researching parental opinions on the matter. Our Interactive Qualifying Project (IQP) aims to
gather data on how parental opinions are formed surrounding these music programs and what
factors increase enrolment. Our team conducted interviews with educators and parents of
enrolled children, as well as distributed a survey that got over a hundred parent responses. Our
study compiles the strongest, most common factors affecting their opinions and decisions. The
results suggest that when parents are aware of how rewarding music is to a young child’s
development it generally increases participation in ECME programs. Though, considering a
majority are not aware of the cognitive benefits, it seems most families attend based on other
factors, such as cost and the chance to socialize.
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EXECUTIVE SUMMARY

In our Interactive Qualifying Project (IQP), we sought to answer the Research Question, “What
do parents know about Early Childhood Music Education and what factors increase parental
support for this programming?” Instilling music in new-borns, toddlers, and pre-schoolers has
extraordinary benefits towards their development. We hope to gain insight on parental
knowledge of these classes and the research behind them. We gauged opinions both in China
and in the United States via video interviews and surveys. Research is conducted with both
countries as to what factors increase support for Early Childhood Music Education (ECME) as
well as what people know about ECME may be different depending on the country observed.
Our research is compiled into this final project report paper. The main components being
background research, that describes previously developed benefits of early music classes and
interviews, an online Survey and the data collected from 140+ Parents of young children
comparing data from the US and China, and Suggestions for our sponsor, giving advice and
recommendations for moving forward.

Literature Review

During our Interactive Qualifying Project, we read and compiled ideas from multiple studies and
literature surrounding Early Childhood Music Education. We prioritized three main schools of
thought: Existing research on the benefits of ECME, Pedagogy in China and the United States,
and Parental Opinion in both countries.

We found research looking at ECME benefits through a phycological and behavioural lens. It
was found to promote many things such as functional, symbolic and game based play that is
key in cognitive development. It has also been found to improve tonality and rhythm which are
important for language and speech recognition. We also found research looking at ECME
benefits through a neurological lens. In these studies, it was found that the brain networks for
music and speech are the same, indicating the direct link between ECME and language learning.
Furthermore, ECME was tied to increased size in certain parts of the brain and even the
“Mozart Effect”, where those who had musical experience scored higher on intelligence tests.

Early Childhood Music Education is sometimes taught in similar ways in China and the United
States, though it is different in some ways. From our limited research we found that ECME in
China has two major problems. A lack of trained teachers means that many do not understand
the process or importance of ECME. Pressures from parents on academic subjects means that
many preschools will ignore music education of focus too heavily on certain aspects, such as
specific instruments. Contrastingly, ECME in the US did not seem to have these same issues.
Within preschools and music studios music education focused on fun and the basics is common.
The main issue we found American music education was availability due to cost.

Our third topic of background research was focused on gaining a basic understanding of
parental opinions surrounding ECME. From our research we found that in China, parents are
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often very goal oriented and utilitarian towards extracurriculars. Many parents in China have
expectations for children to learn an instrument as part of their music education. Contrastingly,
in the United States parent expectations were very different. Americans thought that
enjoyment should be the most important goal in ECME, closely followed by factors like music
appreciation or development. There is little to no expectations for children to learn a musical
instrument at a young age.

Methodology

We focused on three data collection methods. First was that we developed our archival
research, see the literature review section, which allowed us to cite data, archival ideas, and
information, such as case studies. It also inspired many of the questions we used for our survey.
Second were our video interviews, these were done with Chinese parents in Hangzhou which
helped get in depth insight into their opinions. We personally interviewed three early childhood
music educators, which enhanced our understanding of classrooms in the US and in China.
Lastly was our survey which was sent to American and Chinese parents. This allowed us to
collect data on a larger number of people.

We completed a few parent interviews in Hangzhou, China. These were conducted by the HDU
students. These interviewees were parents of students that attend classes from our sponsor’s

music institute. We, the WPI student teams, conducted the professional interviews. Interviews
were recorded on video or over zoom. For the survey version sent to Americans, Qualtrics was
used, while the Chinese version went through the website ‘wjx.cn’.

During our project we had some ethical considerations. Demographic information was collected
so the surveys were completely anonymized. Taking videos of interviewees required their
consent so we made a consent form. The videos will not be kept after the project.

The HDU team wrote the main questions of the survey due to their communication with the
sponsor. The American Survey mirrored the HDU survey almost exactly. We used a combination
of different survey question types, including multiple choice and Likert scale questions. We also
used text entry questions as needed

We interviewed three educators from different schools. Two American educators from
Kindermusik and Music Together, and our sponsor who teaches at the MeiYu Music & Dance
Institute. We had questions about parents, teaching methods, changes, and influence. These
interviews allowed us to get a different perspective on parents’ opinions on ECME. The
professionals have known many parents who have taken their classes, giving us decades of
insider knowledge to incorporate into our report.

Findings

What experiences do parents have with ECME?
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Most common classes were parent-child classes and music-dance classes. Mean age of starting
classes was a little over one and a half years old. A large majority of children were not learning
an instrument. Majority of respondents went to ECME once a week. Around 75% of parents
cited participating and wanting to participate in classes. Respondents who have not taken any
ECME classes were very unlikely to be recommended music education, nor know many children
around them who do participate.

What do parents know about ECME?

Only 35% of those not taking ECME were aware of its specific benefits, while over 87% taking
ECME knew about these benefits. Over 90% of parents taking ECME describe how learning
more about ECME benefits could impact their future decisions. Of those not participating, only
70% said they were aware of specific benefits. Both groups surprisingly shared what specific
benefits they were knowledgeable about. Most parents had never heard of the specific
education methods, but the least unknown was the Suzuki method.

Reasons for participating in ECME, or not.

Location was the top reason parents choose a music education institute. All factors for choosing
a music education institution were relatively popular with teaching philosophy and teaching
effectiveness being cited less as a reason. Interestingly, a vast majority of respondents said they
pursued ECME to cultivate musical literacy. The most popular skill or instrument parents
wanted children to learn was singing. The biggest reason parents chose not to pursue ECME
was cost and then time/travel constraints. Majority of parents said they would potentially
spend less than $100 per month on ECME

American Professional Interviews

Kindermusik with Miss Molly Ziegler: Her classes study steady beat and small percussion
instruments. Kindermusik offers foundations of learning, that grow with the child. Most people
don’t understand the benefits or don’t care about them.

“Especially in this country we don’t pursue it as long, and in actuality that’s not
really a problem because music goes with you, that steady beat goes with you,
just to enjoy life and in my opinion that’s what my classes offer, that this will stick
with them” — MZ

Music Together with Julie Holston: Two common reasons for pursuing ECME that we did not
consider that came up during the interview were socialization and fun. Many parents do not
know much about the benefits coming into classes, but they soon learn how it affects their child
and it convinces them to stay. Music Together stresses more musicality like instrument demos
and harmony in their songs.

Chinese Professional Interview — Sponsor



Mei-Yu Music & Dance with Cao Haiyan: Parents send their children to ECME classes so their
children can learn to appreciate music a (very common response in our surveys). Word of
mouth is important for getting parents to start ECME classes for their children. Location is a
factor that can often be a problem for parents.

Final Recommendations
Community Outreach

In research, surveys and interviews we found many of parents simply didn’t understand what
ECME was. Our recommendation is to try and increase community outreach for both parents
and children so that more people understand, and consequently go to ECME. To do so we had
two recommendations: Host a relatively regular, free walk-in or open-house class where
parents can stop by to gain an understanding of what ECME is and your program. Work with
preschools near the school to present your program as a guest speaker to help get children
interested in music.

Video Recommendations

We were unable to make a promotional video due to language difficulties, time constraints, and
inexperience in video making. Even from the limited video interviews of the HDU students
many parents provided good talking points and ideas, but it would have been difficult to make a
video. We recommend basing the video off selected quotes from parents rather than just a
compilation of interviews. Using the quotes as a specific case study example and then further
explaining the science or methodologies behind it.



CHAPTER 1: INTRODUCTION

Our Sponsor and Early Childhood Music Education

Our sponsor is the Hangzhou branch of the MeiYu Music & Dance International Insititute. They
are a private teaching organization with multiple locations, with our direct sponsor located at
the Hangzhou Branch. They have many music education opportunities for children up to six
years old. They follow an education philosophy which focuses on teaching children about music
through engaging mind and body through a mixture of singing, dancing, acting, and learning
instruments. They are one of countless institutions that teach Early Childhood Music Education
(ECME) in China.

In ECME, children are taught about the basics of rhythm, singing, speech, music, and motion.
This is done through activities such as dancing to a beat to learning how to sing simple songs.
These classes have a variety of benefits for children from aiding the development of speech
processing to phonological awareness. While we did study these benefits in detail before
starting our project, we decided to study something that comparatively had less research done
on it: what influences parents’ decisions on ECME and how much do the benefits matter to
parents if they know about them at all.

The Research Question

What do parents know about Early Childhood Music Education and what factors increase
parental support for this programming?

To answer this question, we used a combination of surveys and interviews allowing us to get
multiple perspectives on what impacts parent choices regarding ECME. We conducted the same
survey in both China and America to get a combination of perspectives on this topic. We
attempted to get video interviews from parents of music students that partake in classes taught
at the MeiYu institute, in order to get more in-depth responses to our questions. On top of
parent responses, we wanted a more professional look at the research we were conducting,
and therefore turned to three educators of early childhood music classes.

This research would not have been possible had it not been for the collaboration between our
team partnering with six students from the Hangzhou Dianzi University (HDU). Our partners
from HDU helped us carry out any research we had to conduct in China and helped us translate
our interview questions and survey to cohesive Chinese. They also led the communication
between our teams and our sponsor’s point of contact.

This report will begin with our background research on previous studies surrounding three main
schools of thought; The benefits of ECME, how it is taught in China and the United States, and
parental opinions in both countries. Afterward, we will specify our methods used to complete
our research goals. Then we take time to go over the results of those studies. Finally, we will
present our recommendations for the MeiYu Music & Dance Institute along with our key
findings.



CHAPTER 2: BACKGROUND AND LITERATURE REVIEW

Early Childhood Music Education is a topic that is well recognized but generally not known
about in depth. Our research — and by extension literature review — focused on gaining a
deeper understanding of this topic in the context of our sponsor and research question. One
important aspect to consider within our research was the need for context in terms of both
China and the United States. Throughout our IQP process we established three main themes to
our research; understanding the benefits of ECME, understanding how ECME is taught — and
what the classes are like, and understanding how parents perceive ECME.

Benefits of Early Childhood Music Education

In our research, one school of thought stresses the benefits of Early Childhood Music Education
in a variety of areas from brain development to speech processing. This information is likely to
be a critical component in building parental support for ECME if we can demonstrate the long-
term, positive impacts of this approach. As such, gaining a concrete understanding of the
benefits ECME can provide to brain development is key. Within the literature we looked at
there were two prominent avenues of research on the benefits of ECME, the neurological and
psychological.

Psychological Development Findings

Sources that took a psychological approach tended to be more focused on the developmental
and social changes within children who participated in ECME. As Barbara Andress (1986)
explains in her article, it is important to consider Jean Piaget’s theories of cognitive and play
development and how ECME can be appropriately used in the context of these theories.
According to Piaget - a psychologist who set the groundwork for understanding childhood
learning - engaging in play development is the most important part of a child’s cognitive
development. Piaget discusses three kinds of play for children: functional play where the child
repeats an action, symbolic play with words and images, and games that have rules. While
there are other methods, music education is cited as one of the most easily applicable -
especially to make fun - ways of fulfilling these three types of play and promoting cognitive
development within children. This is result further confirmed by Niland (2009), who found that
play based ECME can be a powerful tool in teaching children about music and allowing them to
access the benefits that come with ECME.

A more specific example might be that discussed by Burton & Taggart C. (2011) - language
acquisition. A critical component of childhood education, the book analyses one specific case
study about children who learned music from a young age. It found that music can help in the
learning of language to develop rhythm and tonality - two important building blocks of speech.
Furthermore, music can be used to introduce play into learning. Introduction of new vocabulary
or ideas concepts was found to be more effective in maintaining student engagement and
retaining knowledge when implemented as a rhyme or song. In a similar sense, another source,



Muthivhi (2019), found a link between ECME and increased acquisition of reading skills.
Muthivhi was unsure of why this link existed but the benefits to language and speech
development are also covered by Ecceles et al (2021). Specifically, it notes benefits to
phonological awareness and early literacy. These findings are thought to be the case because
both literature and music use signs and symbols to communicate meaning. Children who
participated in ECME also showed enhanced pitch and reading distinction abilities (Moreno,
2008), and increased literacy development when learning English (Paquette, 2008) further
showing the benefits of ECME to speech development.

Neurological Development Findings

Contrastingly, sources that take a neurological approach focused more heavily on
understanding the brain development that occurs due to Early Childhood Music Education. As
an example, related to the previously discussed relationship between music reading
development, it was found that they both use the same neural mechanisms to process
information for phonemes of speech and notes of music (Ecceles 2021).

The benefits to phonological awareness are further covered by Moritz (2012), who found that
children in ECME had a wider array of phonological awareness skills than children who did not
participate. The study also describes the OPERA hypothesis, which suggests that the brain
networks for speech and music auditory processing overlap. This overlap aids speech
development through the teaching of precision of performance/recognition of words, emotion
and motivation, repetition of shared ideas, and the cognitive focus required to process speech.
It is thought that when these concepts are taught, it forces the brain to function with higher
precision which benefits both musical and speech processing (Patel, 2011).

Similarly, Dana Strait (2012) specifically found that children who learned how to play an
instrument were better at understanding speech in environments with distracting noise. The
author notes that the parts of neural function that enable musicians to understand speech
better in distracting listening environments underlie language development and could be useful
tools for educators working with children that have a learning deficiency because of language
difficulties.

Another source provides a more comprehensive overview of ECME research(Burton & Taggart,
2011).The study finds there is comparatively far less research on early childhood music
education benefits when compared to the benefits of music education within adults. Even with
the limited number of studies the authors found a significant neurological difference between
musicians and the control group. As an example, “those who started training [music] before the
age of seven years exhibited increased corpus callosum size”, or a portion of the brain.

Music instruction has been found to increase general intellect, with visual-spatial skills having a
more significant effect than seen with verbal skills. Since 1993 this tendency has been called the
“Mozart effect” and numerous studies have re-analysed and tried to replicate similar results.
One such study was Hetland (2000) who found that music education could slightly improve
specific cognitive tasks. However, others still question the accuracy and result of these studies.



As Smith & Lounsbery (2009) describe, it is difficult to credit the observed results only to ECME.
Could for example a physical education class - that could be just as likely to fulfil Piaget’s
requirements of play - show similar results? Simply the act of spending more time in a
classroom environment might be a cause.

Pedagogy of Early Childhood Music Education

In this section we will cover methodologies and issues surrounding ECME in both the US and
China. In order to properly compare between the United States and China we need to gain a
background understanding of ECME pedagogy in the two countries. Rather than focusing on
specific teaching styles that can vary widely across the two large countries; we focused on the
broader methods, availability, and issues. Due to language barriers, were limited to sources
available and searchable in English.

Chinese Pedagogy

In Chinese education one of the most prominent features is competitiveness. Incredible
importance is placed on academic achievement by society and especially parents. As Chen-
Hafteck & Xu (2008) describe that even for pre-schoolers, gaining admission to primary school
frequently necessitates passing an entrance exam. Education in China heavily favours exams to
determine academic ability, and the competition for schools starts very early. This competitive
nature creates an interesting split within how ECME is taught, where in many schools it is seen
as an afterthought while others over emphasize music education to a detriment of the
students. As Leu (2008) explains, some schools - particularly private ones - attempt to fulfil
expectations on children by implementing ECME in a way that Americans may find overly
rigorous and difficult. As an example, the author describes how there are many music
programs where children as young as three are expected to learn instruments. Contrastingly, in
many places ECME is seen as an afterthought, taking away time from a child’s academic study.
In these places, many teachers were unqualified to teach ECME.

Even after major education Chinese reform in the early 2000s - where the government opened
previously traditional music education laws - ECME was left up to the individual teacher’s
discretion, causing “the teaching practices of preschools in China [to] vary greatly among
different schools in various regions”(Chen-Hafteck & Xu, 2008). Some teachers were excited
about the policy and adapted it quickly, while many others were untrained in ECME and did not
understand it’s importance. Similarly, Leu (2008) describes how “If music exists in such schools,
it is usually taught by classroom teachers who are not necessarily well trained,”, describing the
problem of qualified teachers within ECME. Even in more general education more than half of
kindergarten teachers had no professional training(Jiaxiong, 2015). Unlike what is generally
common in the US, teachers are not specifically trained to teach young children, let alone teach
ECME specifically.

Consequently, Riley (2013) wrote an example of how an expert in ECME could provide “lessons
modelling the reform themes and conducting teacher-training workshops”. The case study is an



example of how ECME can greatly vary depending on the qualifications of the preschool
teacher - with the quality being particularly bad in rural and poor areas. Riley describes how
many teachers in these rural areas had not been formally trained to teach children, let alone
specifically music education.

Chen-Hafteck & Xu (2008) likewise considered Hong Kong and how it enacted an extensive
curriculum policy trying to implement a more western play centred and individualistic
approach. Despite allocating millions of dollars in incentives towards the programs, the
program was considered a failure. Their study describes how “In school children have little
music instruction, as they have to spend a lot of time studying”.

When considering ECME methods within China a clear desire for reform within the government
can be seen; however, the reform movements quickly become impractical due to the constant
academic pressure to succeed and teachers who are often unqualified to teach ECME. These
factors can often lead to two extremes: very intensive goal-oriented programs where the
enjoyment of a child is often ignored; or an unpopular afterthought where the music education
is mostly ignored.

American Pedagogy

Just as understanding Chinese pedagogy is important it is equally important to take a
comprehensive look - beyond our limited personal experiences - at how music education is
taught in the United States. Surprisingly, early childhood music education proved to be
relatively similar in the two countries.

The largest difference between the US and China is the prevalence of music education within
the existing preschool or kindergarten systems. Unlike in China teachers in the US are often
expected to be professionally trained. Furthermore, kindergarten and preschool are not only
seen as academically important but also developmentally and socially important. As such
American teachers are far more likely to bring music and ECME into the kindergarten and
preschool classrooms with 78% of schools reporting weekly music related activities
(Nardo,2006). These activities include singing, dancing or playing along with music.

While the availability of music is important, understanding how ECME is taught is almost
equally so. Nardo (2006) likewise discusses the most common goals of schools. Most schools
were found to utilize ECME as a tool to enrich the classroom or promote creativity.
Contrastingly, musical concepts and skill development was generally considered less important
—only major goals in 12% and 13% of schools respectively. Overall ECME within American
preschools appears to be both more available and better quality than in comparable Chinese
schools.

Just like within China, preschools and general early schooling is only one part of understanding
how ECME is taught within the countries. In the US preschools can often prove to be too costly
or have bad hours for many parents. The national center for education statistics estimates only
around 50% of preschool aged children are in school. Unfortunately, the other main method of



ECME — music studios — shares similar restrictions. There is a wide variety within these
institutions, but many can likewise be cost or time prohibitive for parents.

One important distinction within the music studios is the prevalence of national brands. These
are organizations who design specific music lessons and curriculums that the music studios
utilize for teaching ECME. The existence of these organizations means that in many locations,
music education is more uniform and higher quality than otherwise. Overall, early childhood
music education in the United States is widely available and generally decent — but not freely
available to all. Compared to China the US seems to have significantly less of a problem with
unqualified teachers and an unenthusiastic culture.

Parental Opinions and Expectations

Another important topic for our project is parental opinion - and establishing how parents
within the two countries view ECME. Parental opinion can easily be swayed by many aspects
including those discussed previously in the literature - the methodology within classes could
easily impact a parent’s opinion, and likewise having knowledge of the developmental benefits
ECME brings. Particularly within private ECME - like our sponsor - parental opinion is one of the
core aspects that influences how successful overall early childhood music education can be.
With such a young target age demographic it would be impossible for children to participate
themselves. Without parents liking the program or finding value in it there would be no
students. Likewise, the age group means that even the results of the class are more subject to
opinion - with the focus of ECME often not being on tangible music skills but rather the less
immediately obvious brain and social developments. With a large portion of our project
centered around understanding parental opinion we researched similar previous studies as a
groundwork for our own surveys and interviews.

Opinions in China

To understand the independent variables that shape parental perception for our own future
surveys we looked for sources discussing parental opinions and expectations within China. To
that end we were able to find two main sources that would be applicable, Leu (2008) and Bi
(2011). In both sources they describe how while ECME is seen as important by many parents,
they tend to be more utilitarian, valuing only certain musical activities - especially learning an
instrument.

As Leu (2008) describes, “Taiwanese parents believe the activities in which their children
engage should be goal oriented”. The study further describes how goal-oriented learning can be
detrimental to young children, with this type of education often ignoring the critical aspect of
enjoyment. Similar beliefs are also mirrored within China. Bi (2011) - a survey on conditions of
preschool music education within China - found that the value of ECME was not lost on Chinese
parents. 53.7% of Chinese parents with young children thought that preschool music education
influenced intelligence and morals. Similarly, 39.6% of parents thought that it can help develop
good behaviour. Despite these results, the study was concerned with too utilitarian a view on



the issue. Citing how “69.3% of total [parents] will ask their children to learn to play
instruments” and other survey data the authors believed that music education's utilitarianism
may make it difficult for children to enjoy — and later succeed in music, instead stifling
children's original musical interest.

While the two sources focus on separate countries and research methods - with Leu (2008)
focusing on systems theory and Bi (2011) focusing on analysing survey data in China - they
came to a very similar conclusion about parental opinion on ECME: While valuing ECME,
parents focus too much on the utilitarian and goal-oriented aspects.

Parental Opinions in the United States

It proved surprisingly difficult to find reliable sources that analysed American parents’
perception on ECME. We were only able to find one source, Koops (2007), that directly
discussed parent’s opinions of ECME within the United States. Unfortunately, the study was
extremely narrow in scope - focusing interviews with 5 parents of children already enrolled in
music education. In order to add further context and understanding we decided to also look at
two studies from the somewhat culturally similar Australia and United Kingdom, Savage (2015)
and Pitt (2017).

Through all three studies the parents surprisingly shared similar reasons for participating in
ECME. The most common of these was fun and enjoyment. As Koops (2007) describes, “parents
noted their children’s enjoyment of musical activities, enjoyment of interacting with their own
parents, the parents’ enjoyment of interacting with their child or children, or parents’ delight at
seeing and hearing musical progress of their own child/children as well as other children.”
Similarly, Pitt (2017) found that parents give fun a mean of 9.4 as a reason for participating in
music. (Where 10 is very important). For all three studies parents highly valued their children’s
enjoyment. If a child doesn’t like classes, the parents were very unlikely to continue.

Other reasons parents gave included socialization, developmental benefits, and music
appreciation. In terms of socialization the first key portion is children socializing with other
young children. For those not in school it can be very hard to find friends and peers. The only
realistic way to do so is through parents being friends with other parents or through group
activities. Classes like ECME or even sports are good examples of this situation. Similarly, ECME
is a good method of socialization for parents as it lets parents meet and talk to other parents.

ECME is also cited by parents as helping a child’s sense of who their parents are. As Koops
(2007) describes, parents thought an important aspect of these classes was for children to
experience a situation with parents but where they are not necessarily the leaders. For most
young children parents are almost always the ones in charge, ECME and other classes like it
provide a unique social perspective that children could lack when going into school. ECME
providing unique social situations for kids and parents was rated as one of the more important
reasons parents participated in ECME.



Another commonly cited reason parents pursued ECME was to instil a sense of music
appreciation. As one parent in Savage (2015) states “l want them to have an appreciation. |
think its quite important. | hope they grow up with music as part of their lives”.

In the three studies, music appreciation did not mean learning an instrument or any specific
music but learning the basics and setting a foundation. In both Koops (2007) and Savage (2015)
Parents generally were described as leaving that decision up to what their child is passionate
about. Instead, they hoped to set a foundation so that they would be able to pursue this option
in the future. This is an important distinction to make because comparatively Chinese parents
had a strong desire for children to learn an instrument as part of ECME.

The final major reason cited by parents who participated in ECME was for the future benefits.
This reason ties in with the previously discussed benefits ECME can provide. Parents want their
children to succeed in both school and general life. ECME can help give children a head starts in
many learning categories.

Interestingly in Pitt (2017) developmental benefits are described as the least important major
factor for parents but by far the most important for teachers and practitioners. The study does
not go into depth for why this result exists, only citing how teachers were overwhelmingly more
positive on the statements “music helps children’s overall learning” and “parents learn about
child development by attending music groups”. While this discrepancy could be caused by any
number of factors one likely influence is how aware parents were of the overall benefits ECME
provides. As such is an important statistical difference that our group should consider during
our work.



CHAPTER 3: METHODOLOGY

We are trying to determine how to market Early Childhood Music Education, by researching
and identifying parents’ opinions and knowledge of ECME in both the United States and China;
what the differences are, and why parents send their young children to music classes. Data was
collected from both countries as different factors may affect parents’ opinions on ECME in
different cultures. We used individual interviews with parents who attended our sponsor’s
classes to gain an in-depth qualitative look at their views and used surveys to find common
views that are held on ECME in China and the United States. We also interviewed professionals
in the field of ECME as well as our sponsor to get a different perspective on what influences
parents’ opinions on ECME. This chapter provides more details on these methodologies.

Archival Research

Our first method of data collection was archival research on ECME within both the United
States and China. Specifically, our literature review focused on three main aspects of research,
as seen in the background chapter. These topics were chosen to gain a good background
understanding of our project. Archival research has the unique advantage of utilizing
professional and more extensive work to ground our findings and recommendations in previous
scholarly evidence. As we conducted archival research, the ideas we found inspired our own
methods and the information we found made its way into the literature review. The archival
research we did also inspired some of the questions we used for our survey which can be seen
in Appendix A.

Video Interviews

Video Interviews with parents became the content for our video, one of the deliverables for
this project. These interviews were done with Chinese parents as well as American
professionals in the field of Early Childhood Music Education. As a sample set, we interviewed
parents with children taking classes through our sponsor though we were able to get some
interviews with parents from a kindergarten in Hangzhou. Referenced in Appendix D, they were
semi-standardized interviews focused on gaining insight on parent ECME opinions and our
sponsor.

Interviews have the advantage over other data collection strategies as they allow for more
depth within specific case studies and small groups but can be very time consuming and
difficult to organize. We focused on getting a larger number of shorter interviews to get a more
comprehensive sample set as the interviews were semi-standardized. We also interviewed
professionals to get a different perspective on what may affect parents’ opinions on ECME —
see Appendices E & F. These interviews were conducted with both American professionals and
our sponsor in China to get perspectives from both countries.

Surveys



Surveys with parents who sent their young children to music classes as well as those who have
not helped us gather more sizable amounts of data on parent ECME opinions. Compared to the
interviews, the survey is more inclusive and focused on parents’ opinions more generally in
Hangzhou and the United States.

We obtain a broad understanding for why they did or did not send their children to ECME
classes, their expectations, and their wants or requirements. The surveys were written as a
collaboration between the WPI team and the HDU team, resulting in English and Chinese survey
versions.

Surveys have the advantage of allowing us to collect data on a larger number of people but in
return offer less depth than personal interviews. We attempted to distribute the surveys
through day cares in Worcester, but we were not getting enough responses, so we distributed
them through Facebook groups, WPI staff, and music institutes to get a more substantial
number of responses. As a result of this, there is some bias in the data given these sample
populations.

Data Collection

The parent interviews were conducted by the HDU students who contacted parents and asked
them if they would like to do an interview about ECME. If they consented, an interview was
scheduled with the HDU students.

During the interview, the parents were asked questions about why they chose to send their
child to ECME classes, what they were expecting to get out of it for their child, and what sort of
programs they were looking for (See Appendix D)

Notes were taken during the interviews, but they were also recorded so we could go back and
review to get more data for analysis as needed. The interviews also allowed for video clips for
the final video which was one of the deliverables of this project. The interviews were
transcribed for analysis. To do this, both parties needed computers with microphones of some
sort and the interviewer’s computer needed the ability to screen record. These interviews
would eventually be cut into a video as one of the deliverables and the data we gather will be
visualized in graphs where we may have some of the most common responses on them and
how frequently they came up.

For interviews with professionals, we conducted the interviews ourselves over the internet and
virtually them as well. These clips are not used in a video but are an important part of our
research.

For the surveys of American parents, we used Qualtrics while surveys of Chinese parents used a
Chinese survey website (wjx.cn). Since almost all urban Chinese people have access to the
internet the easiest method to reach them was through an online survey.
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Field Location and Schedule

Since we were unable to be in China a significant portion of the data had to be collected by the
HDU team. Some interviews were prescheduled video interviews, but others were at our
sponsor location. The WPI team gathered the data on American parents through surveys
distributed in Worcester and other places in the United States as well as interviews with
American professionals in the United States.

Data Analysis and Ethical Considerations

For surveys we mostly used varying kinds of multiple-choice questions that could be easily
translated into a spreadsheet, though some of the questions had manual entry options that we
had to analyze manually. As a result of using survey data, we performed some statistical
analysis through MATLAB, Excel, and Qualtrics itself. Visualizations of our data can be found in
tables or pie charts with the results of our survey. Since we are not looking at any change over
time, line charts or bar graphs were less applicable. We used visualizations such as a Venn
diagram to compare the US and China.

We sometimes ended up having information about which ECME program a person’s child
attended, their age, their location, and their face. We also used the recordings of interviews for
the final video, so they had to consent to the usage of that footage before the interview. The
collection of this information specifically had to be transparent to the participants and the data
had to be destroyed after the project.
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CHAPTER 4: RESULTS

After collecting over 150 survey responses and conducting three interviews, we compiled the
common responses of our survey and important quotes from our interviews in the following
sections. Major findings are summarized based first on our data collection methods and then
the research questions posited. These questions include: Understanding parental knowledge on
ECME, The experience of parents with ECME, and what drives parent choice.

Surveying Parents

As discussed in the methodology section, we utilized an online survey to gauge opinions in both
the United States as well as China. The goal of the surveys was to gain an understanding of how
a more general population felt about ECME. As such, the target demographic of our survey was
parents of young children — or customer base of the MeiYu Institute and any similar ECME
institutions. Specifically, we focused on understanding three main questions: What is the
experience of parents with ECME, what parents know about ECME, along with the reasoning to
why parents chose to participate — or not.

Our group worked on the survey for the United States. Based off the survey rough draft the
HDU group had completed, it was finalized in Qualtrics and then distributed around week 4 of
the IQP. At first, we spread the survey by sharing it with local daycares and music studios. This
proved to be a very slow method of collecting responses, so we continued to try other options.
The two methods that ended up providing most of our responses were sharing the survey with
WPI faculty and on a few ECME groups Facebook. In the end our survey had 73 responses, due
to these methods, however the responses ended up very skewed — likely not a good
representation of the general population. Particularly the data of our survey population is
unusual due to how highly educated it is as well as the prevalence of ECME. lllustrated in Table
1, almost all respondents had a master’s degree or above. Furthermore, around 75% of
respondents participated in ECM, greater than the average population. While these are not
inherently problematic factors they need to be considered in our recommendations and
analysis of the data.

Table 1: Survey Population Demographics

Survey Population Demographics
Yes No
Participation in ECME 55 (75%) 18 (25%)
Respondant Music Experience, Rated from 1- 10 Mean: 4.66
Parent Grandparent Other
Respondants Role 72 (99%) 0 1 (1%)
Highschool Associates Degree Bachelors Degree Masters Degree or Above
Respondants Education 1(.014%) 8 (11%) 27 (37%) 36 (49%)
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Parent Experiences

The first survey goal was to gain an understanding of parent experiences with early childhood
music education. To evaluate this issue in a relatively through method, we had a set of nine
survey questions related to it. The full survey can be found in Appendix A, while the results are
in Appendix B.

One interesting topic within the survey is the population that has not participated in ECME.
This group — unsurprisingly - had very little experience with ECME. As will be discussed later in
this section, word-of-mouth communication and advertising is often a critical way parents learn
about ECME. Despite this finding, 88% of this group of respondents had never been
recommended music education. Furthermore, 58% of these parents described how almost
none of the children they know participate in music education. These factors are indicative of
one important theme we found within our analysis: the social aspect of ECME. When people do
not have any experience in ECME it is most common for their friends and those around them
likewise to not participate.

For the population that has participated in ECME we focused on gaining an understanding of
what type of experience they had — including knowing what classes were most common, how
often people went, and instruments used. From these questions we found that the most
common types of classes were parent-child classes followed by music and dance classes.

In contrast to our background research only two respondents cited learning ECME in school,
but this was likely a surveying error as we did not include school as an option, and those
responses were part of our “other” choice.

The mean starting age of students in ECME was slightly over a year and a half old for our
population set. This result is unsurprising and generally matches our interviews and background
research. Overwhelmingly we found that students were not learning any specific instruments
within ECME. The most popular instrument children learned was piano, but with only 6
responses. Again, these responses make sense and generally match what we heard in our
interviews with teachers.

Most of the survey population participated in music education once a week. Surprisingly there
were respondents who participated every day. The final topic of experience we had within our
survey was the participation of parents within the classroom. This ended up being a commonly
discussed topic within our interviews, so it is likewise important to contrast this with the survey
results. From the survey responses it was found that slightly under seventy percent of parents
participated in ECME with their child, while close to 75% of respondents wanted to participate
in these classes. This result once again shows parent-child class popularity. The result can tie in
with the theme of socialization through parents wanting to spend time with their children.

Overall, this portion of the survey matched what we had expected. The responses and
experiences of both parents who have done ECME and have not are similar to what our
professional interviewees described as well as what we learned in background research.
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Parental Knowledge

The next critical question we sought to answer with our survey was what parents know about
ECME. Specifically, we hoped to gain an understanding of how much parents knew about the
benefits surrounding ECME. To do so we first had respondents evaluate statements about
ECME on a Likert scale.

Out of our statements, the vaguest “Music education can have a noticeable influence on
children” was the most agreed upon item. Over 91% of respondents somewhat agreed or
strongly agreed. While the statement isn’t inherently positive it does illustrate how a large
majority of parents see music education — and by extension ECME — as not being worthless or a
waste of time.

This result is further backed up by the very positive responses of two other statements. As
illustrated in Figure 1, the majority of parents agreed that music education can have a strong
impact on both academic performance as well as sociability. While this is a question that could
easily be influenced by our population bias -specifically our 75% majority of respondents
participating in ECME - the complete lack of negative responses on the academic performance
statement indicates that it is likely not the case. While these statements are indirect and
generally vague, their very positive evaluation can be used to show how parents do recognize
the potential impact ECME can have. This itself is important as people who do not think music
education can have an impact will likewise not believe in any specific benefits.

Opinions of Parents on Various Music Education Statements

a8

M swongly disagree B Somewhat disagree B Neither agree nor disagree Bl Somewhat agree Strongly agree

Figure 1: Parents’ Likert Scale agreement on various statements about ECME
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To further understand parent ECME knowledge we focused on the specific benefits. To start,
we asked all parents “Are you aware of the developmental and neurological benefits early
childhood music education can have for your child” as a simple yes-no question. Among parents
not in ECME only 35% answered yes to this question. However, for those taking ECME, 87%
answered yes. These results illustrate how parents who don’t participate in ECME are less, or at
least believe they are, knowledgeable about the benefits ECME can have.

The issue with this question is we cannot tell why there is such a discrepancy. Do parents learn
the benefits of ECME as part of taking the classes? Or are those who already know about the
benefits the ones who seek out and participate in ECME? It is likely a mix of both, but without
proper follow-up questions we cannot be sure. A third possibility, however, is an
overspecification of our question. Parents not in ECME might simply not have realized the
benefits they have heard of counted as “developmental and neurological”.

This possibility comes up due to our second main question for evaluating parental knowledge.
In the question parents were to select which statements they had heard of. As illustrated in
Figure 2, we had an interesting case with the data as even among the parents not in ECME a
large majority had heard of some statements. The percentage of people who have heard about
engaging play as well as speech and word recognition directly conflicts with the findings of the
previous question.

Our group can think of two main reasons this could be caused: bad survey design where
parents misunderstood the questions, or a surface level understanding. This would be where
parents might have heard of these benefits but not any specific details and felt they did not
know enough about it. The surface level understanding parents might have is particularly
important to consider in relation to how our sponsor and other ECME institutes advertise.

15



Percentage of Respondants Agreeing With:

B In ECME m NotIn ECME

o

01 02 03 04 05 06 07 08 09 1

82.9%
62.5%
Music Education can be a good way to provide engaging 89.4%
play to a child 81.3%
Music Education has been connected with higher academic 72.3%
ability in children 43.8%
Music education can increase pitch and reading distinction 40.4%
abilities 31.3%

Figure 2: Agreement of parents on beneficial ECME statements presented to them.

Music Education can impact a childs ability to learn speech
and word recognition

Parent Choices

The final goal of our survey was to gain an understanding of why - or why not — parents choose
to participate in ECME. We focused primarily on what potential factors that influence a parent’s
choice in participation as a direct form of market research for the sponsor using the HDU
survey.

This portion of our survey — as well as previous portions - was to provide context and contrast
to the IQP about ECME in America. To do so we first asked why parents choose to not
participate in ECME.

As shown in Figure 3, parents were asked to select their main reason for that choice. Overall,
the results matched what we had expected from the research and interview process. Cost, then
time constraints were the main provided reasons. The issue with this question, however, is
poor survey design. We neglected to provide a good comprehensive list of options, and two
somewhat common ones illustrated below — lack of awareness and COVID — were not listed and
instead gathered from the fill-in data. Furthermore, this portion of the survey had less than 20
respondents, and even the most common answer was only 5, so these results are likely not
representative of average. Despite these factors it is still an interesting data set in
understanding parents' reasonings. Particularly, over 15% of parents said the biggest reason
was not being aware, despite it being a fill in response and not a listed option (which likely
biased people away from it).
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The other question we asked parents not in ECME was what they might potentially spend on it.
Most of these responses were the minimum option, under $100 per month. This result matches
the background archival research with the cost being the most common constraint. It was
interesting however that the results showed prevalence of other options. Even among parents
who do not have a child in ECME, 5% said they would spend up to $500 per month. This might
be simply an anomaly with the low population or could indicate the high value some parents
give towards ECME, despite not pursuing it.

What are your main reasons for not pursuing music education?
Select all that apply.

4
n 4
3
g 3 3
g 3
O 2
® 2
1 1
1 H B
0
Not aware COoVID Child has not  No weekend | was not Time/Travel Cost
shown interest sessions interested Constraints

Reason

Figure 3: Reasons parents did not pursue ECME (multiple options could be selected)

For parents with children in ECME we first asked why they choose a specific music education
institute. They selected which factors influenced their choice, as shown in Figure 4. Matching
what we found through our interviews, the most common response was location. Most towns
are likely to have one or two ECME institutions, so parents will often go to the closest. Other
than location, it is interesting to note how parents thought the teaching environment was more
important than teaching effectiveness or philosophy.

Besides these factors this portion of the survey was focused more on ECME as a whole than
specific institutions. When asking parents why they send their children to ECME, a majority of
responses was to cultivate musical literacy -followed by other. This result was unexpected and
generally did not match our previous findings and research, where factors like fun and
socialization were commonly mentioned.

This is again likely a survey design problem because we did not even include these factors as
options with no fill in section. As such, this specific question likely have almost no value when
analyzing it but may be important when comparing to the similarly flawed Chinese survey.
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Finally, we asked what musical skills parents wanted their children to learn. The most popular
choice was singing followed by piano. This again generally matched our background and
interviews and is interesting to understand what parents expect out of ECME.

Factors that influence parent choice of those in ECME, in percentage of the overall
responses

100.00% —
30.00% —
30.00% —
70.00% —
60.00% —
50.00% —
40.00% —
30.00% —
20.00% —

10.00% —

0.00% ~

Percentage
M Teaching philosophy and methods B Tuition fees B Location B Quality staff | Teaching environment
B Teaching effectiveness

Figure 4: Factors that influence parents’ choice of ECME institute (multiple options could be
selected)

Surveying In China

Surprisingly, the survey performed by the HDU team had similar results the WPI team US survey
(Appendix C). Even the Chinese survey demographics ended up being similar to the US due to
how the survey was distributed through school and in collaboration with the sponsor.

. A majority of Chinese parents were educated and planning to or already pursing music
education. Within our first critical question, parental experience with ECME, there were again
surprisingly similar results. Factors like what age children should receive music education,
selection of instruments played and what types of education parents had heard of all were
similar. The only outlier was how practically all parents wanted to participate in music classes
with their child, compared to a majority in the US.
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This pattern continues when considering what parents know about ECME. Chinese parents
agreed equally as much, if not more in many cases, about the benefits to education and social
development ECME can provide.

The biggest differences between the two surveys appeared when looking at parent choices and
expectations. Like our research and interviews suggested, a far greater number (almost 50%)
associated ECME with instruments. Likewise teaching concepts, faculty, and the effectiveness of
teaching proved to be more prominent factors in influencing parent choice than the common
factors in the US like location, fees, and environment. The most and least popular factors ended
up being basically flipped between the two surveys. This contrast is particularly interesting as it
is one of the few major ones within the surveys and is likely influenced by a wide variety of
factors. Things like cultural differences, translation discrepancies, or even the urbanization of
Hangzhou compared to Massachusetts could be impacting these results.

Like in the US, cost and time proved to be the two major reasons against ECME and even
potential spending on ECME matched — a majority of parents spending less but with a
noticeable minority choosing the most expensive option. Overall, it was fascinating to see how
similar the results of the two surveys were despite the many differences in where and how they
were performed.

Interviews

We conducted three interviews with ECME professionals with two in the United States and one
being in China (our sponsor). As a result, our interview results will be slightly biased towards a
perspective from the United States. These interviews were semi-standardized and had a
consistent set of questions that we asked all three professionals (see Appendices E & F). We
sought to get a different perspective on what influences parent ECME opinions, one from a
group of people who have interacted with many parents in this field. The three professionals
we interviewed were Molly Ziegler from Kindermusik, Julie Holston from Music Together, and
Cao Haiyan from the Meiyu Music and Dance Institute (our sponsor).

In our interview with the professionals, one common reason that came up frequently in the
interview that we did not consider before was that parents often go to ECME classes to
socialize with other parents and to give their children opportunities to socialize with other
children. This reason did not appear in our survey results as only two respondents filled in the
“Other” blank with socialization. This response may have occurred more frequently if it was an
option that did not have to be filled in as text.

Another common reason that came up in the interviews was that many parents sign their
children up for ECME classes for fun, both for their children and for themselves. This was
another option we did not include as an option, but it was the most common write in response
at about 9% of respondents that said they are/will have their child participate in ECME classes.
If this survey was conducted again with “Fun” as an option, it may get more responses. Both
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socialization and fun are factors that may have a more significant impact on parent ECME
opinions and could warrant more study.

As for the benefits of ECME, Ziegler noted that parents quickly learn about the benefits after
they start classes which convinces them to stay but many are unaware of these benefits before
starting classes. This finding suggests that the benefits of ECME are not a significant factor in
influencing whether parents choose to start ECME classes but may be a significant reason they
continue.

Another factor that was discussed was whether having a musical background significantly
affects parents’ decisions on whether to send their children to ECME classes. Ziegler said that
she did not believe it necessarily increase the likelihood of parents sending their children to
ECME classes but that parents with a musical background did more quicky understand what
was going on. This seems to match our survey results as most parents did not have a lot of
experience in music, but most respondents did state that they sent their children to ECME
classes. On this topic, Cao noted this to be true as well, as she said parents with a musical
background will know that ECME classes are not just about learning instruments, especially not
for younger children.

A factor that was discussed that did have a significant impact on whether parents sent their
children to ECME classes though was location and cost. Ziegler said having a location even just
five to ten minutes closer to a potentially interested parent will raise the appeal and Cao also
said that location is a problem for many parents and causes them to not send their children to
ECME classes. Kindermusik charges $60-S65 per month which includes classes as well as
materials such as books. While most survey respondents who answered how much they would
be willing to spend on ECME classes per month did choose less than $100 per month, only
eighteen people would have seen the question (those who said their children are/would not
participate in ECME classes) with 11 respondents selecting less than $100 per month.

Along these lines, both Ziegler and Holston noted that many people do not understand the
benefits of ECME or do not care. These parents would rather send their children to sports
programs like soccer or gymnastics as they are looking for classes to get their child moving, not
realizing that many ECME classes involve movement and dancing. Some of these parents ask
why they cannot just sing at home, even though that would lack the structure and patterns of
an ECME class.
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CHAPTER 5: CONCLUSIONS & RECOMMENDATIONS

In this final section we discuss our recommendations for the sponsor and any future IQPs, our
challenges faced throughout this project, as well as our final findings from our interviews and
surveys.

Recommendations

When creating recommendations, we tried to focus on what would be both effective and
achievable in getting more people to pursue ECME. From our surveys and interviews the
biggest hinderance that appeared would be cost. However, we cannot simply recommend the
sponsor lowering prices as it is something they would have already done if achievable.
Furthermore, since we did not travel to China it was very difficult to gain and understanding of
what was already being done and what could be possible. To do so, we had to utilize the
sponsor’s website and the interview with her.

As such, we came upon the general theme for our recommendations: outreach. Among the
reasons people provided not knowing about ECME and children not being interested were two
major factors. Furthermore, all three of our professional interviews cited how much more likely
parents were to continue pursuing ECME if they understood it. We hope our recommendations
for types of community outreach would be able to better inform parents on what ECME is,
facilitate word of mouth advertising through the community, as well help interest children in
music.

The first recommendation would be to hold open houses or free walk-in classes. These would
be specific prescheduled days where parents and children could stop by and watch, or even
participate, in an ECME class. From our understanding, the MEIYU Music and Dance
International Institute already offers free trial classes, but we believe open house days could
also be beneficial. Having a specific day and time would allow the event to be somewhat
promoted by the sponsor, or even by parents themselves. Furthermore, it would lessen the
commitment and barriers for the parents as they would simply need to show up to see what
ECME is about.

Our second recommendation might not be possible, but we believe it could have an important
impact. This recommendation is to bring the MEIYU program directly into preschools and
kindergartens. In the US it is common for schools to have guest speakers who do a presentation
on a topic the teachers and curriculum wouldn’t normally cover. From our limited background
research, we found that music classes in Chinese preschools or kindergartens were generally
uncommon. From our perspective this could be a problem as children with no early exposure to
music are far less likely to pursue it. We recommend working with schools that do not have
music education to serve as a guest speaker. Even as little as a 1-2-hour presentation could be
enough to spark a musical interest in children.
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Our final recommendation is for future IQP groups that would further pursue this topic. As
mentioned in the challenges we were unable to create the video we originally planned due to a
variety of factors, but mostly due to communication. Originally our plan for the video was to
compile clips of interviews with parents. This proved to be impossible as it relied on the HDU
students being able to subtitle the interview videos so that we could properly edit them while
still making sense. While this type of video may work, it proved far too time consuming for our
group. Instead, we recommend using quotes and selected pieces of interviews within an overall
script. A script could be written in English then translated and read out in Chinese. This would
comparatively minimize the amount of video editing required as well as help make a more
professional product. Furthermore, a proper script could allow the video to address topics
other than just parental experiences - like the science behind ECME, or even something as
simple as describing what ECME is.

Challenges Faced

One of the biggest challenges we faced was trying to communicate effectively with the HDU
team and our sponsor since both were in very different time zones than we were and some of
the HDU team did not speak English. This resulted in us holding meetings in the early morning
for us so we could manage to talk to the HDU students and sponsor at a reasonable hour for
both parties. It also meant that any form of communication was likely to have a multiple hour
delay as people worked at different times. To get around the language barrier, we used online
translation tools to translate to Chinese and back to English. We also spoke more to the HDU
students who did speak English so they could more effectively pass the message on to the rest
of the HDU students.

Our other main challenge proved to be creating a video. Originally planned to be for the
sponsor based around Chinese parent interviews, it was a significant underestimation on the
difficulty and time required.

Summary of Findings

Within our findings there were a couple trends that we felt were of particular importance to
take note on. Appearing in both our interviews and surveys, they illustrate significant aspects of
our research

The first main theme we found is a lack of understanding from some parents, specifically those
who haven’t taken ECME classes. Parents who have participated in ECME generally understood
what it was, as well as its importance and benefits, but one of the major reasons given in the
survey for not taking music classes was a lack of understanding. Unlike activities like sports
classes, ECME is less intuitive in the benefits it can provide. As such parents are far less likely to
consider ECME as an option if they never had any previous experience with it. This is
particularly important to consider in China where widespread ECME are significantly newer
than in the US. Similarly, both American professionals we interviewed stressed how important
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the believed informing parents was. Uninformed parents were described as the hardest to get
to come to classes as well as the least likely to come back.

The second critical trend we found within our results was the importance of socialization in two
separate ways. Socialization was a factor we largely did not consider at the start of this project,
not even including friends and meeting people as an option for why parents pursued ECME. In
general, it’s indicative of how our perspective on ECME classes has changed. Based on the
surveys and interviews, we found a large majority of people don’t look at ECME just for how it
can benefit their child but as an activity. Doing something together with their child, both the
child and parent having fun, and meeting other children and parents were all aspects of ECME
classes that we generally failed to consider within our survey and interview designs.

Besides these factors, the other important aspect of socialization is how it is used in
advertisement of music studios. This is an aspect we did consider but were still surprised by its
prevalence. At least for our interviewed professionals, a significant portion of their clients came
from word of mouth. They advertised but it was also common for someone to come in just
from a friend’s recommendation. Presence Facebook and other social media sites was critical.
Likewise, our survey had a strong correlation between being recommended ECME by someone
and participating in ECME. The prevalence of word-of-mouth advertising and parent’s
understanding can also likely be linked together. The less intuitive nature of ECME means that
people —and especially parents — are probable to trust their friends or family member’s word
an advertisement.

The final main aspect of our findings to specifically consider is the role instruments. Tying in
with parents’ parents lack of understanding, instruments are critical to ECME but also not the
focus. As we found in all three of our interviews instruments of some kind are almost always
used in ECME classes, where they are used to supplement the teaching of basic music ideas and
learning. This is specifically important as it a very common misunderstanding parents have is
that the goal of these classes is to simply start learning an instrument earlier. This expectation
was described in our interviews as being a hinderance to teaching and often ruining a child’s
passion for music. As the surveys illustrated, it is far less of an issue in the US, but nearly 50% of
Chinese parents believed music education should include learning instruments and was a major
issue discussed in our interview with the sponsor.

Conclusion

The factors that most affected parents’ decisions on whether to pursue ECME were the cost
and location of an institute as well as the chance to socialize with other parents. They were also
more likely to pursue ECME in the interest of fun or cultivating musical literacy rather than
trying to get their children to learn an instrument. Many parents were not aware of the specific
benefits of ECME, but many respondents still sent their children to ECME classes suggesting
that the benefits of ECME are not a significant factor in why parents pursue ECME. However,
upon being presented with the benefits of ECME, many parents agree that the benefits exist.
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Overall, this study could help the MEIYU Music and Dance International Institute with steps in
marketing their school and understanding their customers.
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APPENDIX A: AMERICAN SURVEY

All data provided in this survey will be anonymized and used for
academic purposes only.

What age is your child?

What is the gender of your child?
O Male

O Female

O Pprefer not to say

What is your education level?

(O some Highschool

QO Finished Highschool

(O Associates Degree [ Some College
(O Bachelors Degree

O Masters Degree or above



What is your experience in music?

0 ! 2 3 4 5 6

0 : No Experience
10 : Professional Experience

O

Who is the child's primary caretaker (s) ?
O Pparent
O Grandparent

O Other
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Evaluate whether you agree or disagree with the following
statements.

Strongly Somewhat Neither agree Somewhat Strongly
disagree disagree nor disagree agree agree

Music education has a

greater impact on O O O O O

children’s growth when
they are young.

The goal of early

music education O O O O O

should be to learn an
instrument

Music education can
have a noticeable O O O O O
influence on children
Music education can

have a strong impact O O O O O

on academic
performance

Music education can

have a strong impact O O O O O

on children’s sociability

Have you heard of the following music education methods?
Select all that apply.

[J orff Approach

[J Dalcroze Method

[J kodaly Method

[J suzuki Method

(] 1 am not aware of any of these music education methods

Has or will your child participate in early childhood music
education (Any form of music education before age 6)?

O Yes

O No



Has anyone recommended music education to you or your
child?

O Yes

O No

What are your main reasons for not pursuing music education?
Select all that apply.

(J My child was not interested
[J 1 was not interested

[J Time or travel constraints

(O cost

[J other

How much would you potentially spend per month on music
education?

(O Less than $100
O $100 - $200
(O $200 - $500

O Above $500

What percentage of children do you know participate in a form of
music education?

(O Above 50%
(O 30-50%
O 10-30%

(O Below 10%, almost none
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Are you aware of the developmental and neurological benefits
early childhood music education can have for your child?

O No
O Yes

What benefits have you previously heard about or are
knowledgeable about? Select all that apply.

Music education can impact a child's ability to learn speech and word
recognition

(] Music education can be a good way to provide engaging play to a child
[J Music education has been connected with higher academic ability in children
(] Music education can increase pitch and reading distinction abilities

[J other:

Could knowing more about these benefits impact your decisions
in the future?

QO Yes

O No

What type of music education? Select all that apply.

[] parent and child music classes
O Learning an instrument

(] story based music classes

(] Music and dance classes

(] other:
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At what ages has your child received music education?

What instruments has your child learned to play? Select all that
apply.

[J piano
(] cuitar
(] violin

(] Recorder
[J Flute

(] prums

(] other:

[] None
How often does your child receive music education?

O Biweekly [/ Monthly
O once a Week
O Multiple Times a Week

O Every Day
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Do you participate in your child's music classes?
O Yes | participate

(O No I do not participate

Do you want to participate in your child's music classes?

O Yes | want to participate

(O No I do not want to participate

Which teaching methods are best for your child?

O one on one classes
O Group classes

(O Parent-child classes

What do you think of the music education available in your area?

O Good
O Average

(O Needs improvement
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What services do you want the music education institute to
provide? Select all that apply.

[J Free courses

[J Lectures by education experts
(] Music studio

[J Parent-child courses

(] observe your child's classes

(] other:

What factors influence your choice of music education
institution?
Select all that apply.

(] Teaching philosophy and methads
(] Tuition fees

[J Location

(] Quality staff

(] Teaching environment

(] Teaching effectiveness
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Why are you sending your child to music education classes?
Select all that apply.

(J To cultivate musical literacy

[] To obtain a certificate

(J To be able to perform

(] To be accepted to a professional arts school in the future
(] Because other people were doing it

[] other:

What kind of musical skills or instruments do you want children to
learn? Select all that apply.

[J piano

(J vocal (singing)

(] Music Theory, Sight Singing, and Ear Training
(J composing

[J other musical instruments

(] other:

Are you aware of the developmental and neurological benefits
early childhood music education can have for your child?

O No

O vYes
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What benefits have you previously heard about or are
knowledgeable about? Select all that apply.

Music education can impact a child's ability to learn speech and word
recognition

(J Music education can be a good way to provide engaging play to a child
(J Music education has been connected with higher academic ability in children
(] Music education can increase pitch and reading distinction abilities

[] other:

Could knowing more about these benefits impact your decisions
in the future?

O Yes

O No
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APPENDIX B: SURVEY RESULTS

Question 1 (only some data shown)

8 months

22 months
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Question 2

Q2 - What is the gender of your child?

Profor not 1o 83y

0 5 10 15
B Field Minimum
1 ‘What is the gender of your child? 100

Question 3

Q3 - What is your education level?

Same Highschaol

Finished
Highschool

500
1 Some College

Bachelors Degree

abave

# Field Minimum

1 What is your education level? 2.00

Question 4

Q4 - What is your experience in music?

# Field

1 0 No Experience 10 Professional Experience

Question 5

Maximum

Maximum

Minimum

3.00

5.00

Mean

160

Mean

2.36

Maximum

10.00

Mean

Std Deviation

Std Deviation

073

Std Deviation

E3

Page Options ~

o _

Variance

B _

Variance

054

Variance

Count

73

Page Options +

Count

72

Page Options ~

Count

71
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Q4 - Who is the child's primary caretaker(s)?

o _

Grandparent
I
o 10 0 30 40
# Field Minimum Maximum
1 Who is the child's primary caretaker(s)? 1.00 3.00

Question 6

Opinions of Parents on Various Music Education Statements

Masi ior e
a groaier impact sn
when they ore youn,

fuence on
Chieen

Mhasic education can
b impact

periormance

Mean Std Deviation

103

B lwdisau:; Isanmd'w;:t lmww;m lSomwfmwu Slrvrnv:ta

# Field Minimum Maximum Mean
1 Musle education has a greater Impact on children's gronth when they are young. 1.00 500 an
2 The goal of early music education should be to learn an instrument 100 500 244
3 Musle education can have a notleeable infsence on children 1.00 5.00 452
4 Music education can have a sirong impact on academic performance 200 5.00 4n
5 Music have & strong Impact 's sociability 200 5.00 436

#  Field Strongly disagree  Somewhatdisagree  Nelther agree nor disagree
1 Music education has a greater impact on children's growth when they are young, 274% 2 548% 4 0.96% 8

2 The goal of early music education should be to leam an instrument 15 % 27 17

3 ion can have a i on children M 1 3 1 a

4 Music education can have a strong impact on academic performance 0.00% 0 D.00% O 13

S Music education can have a strong impact on children's sociabillty 0 1 ]

Question 7

Std Deviation

Somewhat agree

16.44

21

Variance

Variance

Strongly agree

64.38% 47

Page Options

Count

73

Count

Total
73
b}
73
7

73
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Q7 - Have you heard of the following music education methods? Select all that apply. Page Options

Kodsly Method

s _

1 am nat aveare of
any of these music
edhucation meshods

o 0 2 2 » * 0 4 5
Fiold Choice
Count
1 Orff Approach 9.28% 9
2 Dalcroze Method 5
3 Kodaly Method 1% 10
4 Suzuki Method 4% 27
s 1 am not aware of any of these music education methods 4 46
a7
Question 8
Q8 - Has or will your child participate in early childhood music education (Any form of music education before age 6)? Page Options

m_

0 0 5 » = 0 = © 4 s 0
# Field Minimum Maximum Mean Std Deviation Variance Count
1 Hasor will your child participate in early childhood music education (Any form of music education before age 67 1.00 2.00 124 043 0.18 74

This question determines which set of questions the respondent gets with one set

for answering yes and one for answering no.

Question 1 (No)
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N1 - Has anyone recommended music education to you or your child? Page Options ~

[ 2 a [ fl 0 12 1 16
# Field Minimum Maximum Mean Std Deviation Variance Count
1 Has anyone recommended music education to you or your child? 1.00 200 188 0.32 0.10 17

Question 2 (No)

N2 - What are your main reasons for not pursuing music education? Select all that apply. Page Options ~

My chid was nat
interestosd

Vwas natintevested

Time or ravel
constrants

#  Field CC'::::

1 My child was not interested 5 1

2 | was notinterested 1

3 Time or ravel constra 5% 4

4 Cost 6.3 5

5 Other 4211% 8
19

Showing rows 1 - 6 of 6

Question 3 (No)

N3 - How much would you potentially spend per month on music education? Page Options

frE _
R _
e -

Above 5500
o 1 2 3 a s & 7 8 a 10 n 12

Field Minimum Maximum Mean Std Deviation Variance Count
1 How much would you potentially spend per month on music education? 1.00 3.00 141 0,60 0.36 17
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Question 4 (No)

N4 - What percentage of children do you know participate in a form of music education? Page Options
- -
Bekow 1004
o 1 2 3 4 s 5 7 ] a ® u
% Field Minimum Maximum Mean Std Deviation Variance Count
1 What percentage of children do you know participate in a form of music education? 100 4.00 341 084 a7 17

Question 5 (No)

NS - Are you aware of the developmental and neurological benefits early childhood music education can have for your child? Page Options

es

a00 w000 oo 00 w00 s00om s00os 00 oo w00 10000
. " Sid N
# Field Minimum  Maximum  Mean Variance  Count
Deviation
Are you aware of the and benefi il music education can have for your
1 i i ’ 100 2,00 138 048 023 17

Question 6 (No)
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N6 - What benefits have you previously heard about or are knowledgeable about? Select all that apply. Page Options

Music education can
impact & child's
ability 10 leam
speech and word

Music aducation can
be a good way to
provide engaging play
o8 child

Music aducation has

abiliy in ch

Music education can
increase pitch ar
reasing di

Other:
000 1000% 000 3000% 0000 s0.00% 50.00% 70,000 8000 %0.00% 100.00%
# Field Cheice
Count
1 Music education can impact a child's ability to learn speech and word recognition 8.5 10
2 Music edueation can be a good way to provide engaging play 1o a child 37.14% 13
3 Music education has been connected with higher academic ability in children 20.00 7
4 Music education can increase pitch and reading distinction abilities 4.29% 5
5 Other: 00 o
35
N7 - Could knowing more about these benefits impact your decisions in the future? Page Options
s
™
a 1 2 3 N H 3 7 o a 10 12 1
# Field Minimum Maximum Mean 5td Dewiation Variance Count
1 Could knowing more about these benefits impact your decisions in the future? 100 2.00 129 0.46 0.21 17

Question 1 (Yes)



¥1 - What type of music education? Select all that apply.

Parent and child
music classes

ning

Story based music
classes

Music and dance
classes

Field

1 Parent and child music classes

2 Learning an instrument

3 Story based music classes
4 Music and dance classes
5  Other:

Question 2 (Yes) (only some data shown)

-rv'_

Page Options

Choice
Count

103
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2- to present

5-8 months

Starting at 6 months

Since 1 (1-4)

1-5

9months - 2.5 years

6 month-2yr

4,5

2 and on

From birth

Question 3 (Yes)
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Y3 - What instruments has your child learned to play? Select all that apply. Page Options ~

Gaitar

Violin

Rocondor

Fute

Crums

other:

0 5 10
#  Field

1 Piano

2 Guitar

3 Vielin

4 Recorder

5 Flute
6  Drums
7 Qthen
B None

Question 4 (Yes)

Y4 - How often does your child receive music education?

Binmekdy / Monthly

Nalsple Times
ek
fet -
o

Field

1 How often does your child receive music education?

Question 5 (Yes)

NCM—

15 n = » £

Choice
Count

Page Options ~

crea _

Maximum Mean Std Deviation Variance Count

1.00 4.00 2.04 0.66 0.43 46
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Y5 - Do you participate in your child's music classes?

Nol do not particpate

# Field

1 Do you participate in your child's music classes?

Question 6 (Yes)

Y6 - Do you want to participate in your child's music classes?

Yes | wart to
paricpate

Mo do ot wart 1o

Field

1 Do you want ta participate in your child's music classes?

Question 7 (Yes)

Y7 - Which teaching methods are best for your child?

‘One on one dasses

Parent-chid

[ 2 4 & 8
# Field
1 Which teaching methads are best for your child?

Question 8 (Yes)

Minimum
100
15
N Count
Minimum
1.00

e _

Minimum

Page Options

2 = %
Maximum Mean Std Deviation ‘Variance Count
200 130 0.46 021 6
Page Options ~
2 = 0 =
Maximum Mean Std Deviation Variance Count
200 126 044 0.19 47

Page Options ~

1 16 18 ] z 2 2%
Maximum Mean Std Deviation Variance Count
3.00 2 0.65 0.42 47
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¥8 - What do you think of the music education available in your area?

Meedss
improvemere

Field Minimum Maximum Mean

1 What do you think of the music education available in your area? 1.00 3.00 165

Question 9 (Yes)

Y9 - What services do you want the music education institute to provide? Select all that apply.

Lectures by
education experts

Music stusio

W Field

1 Free courses

2 Lectures by education experts
3 Music studio

4 Parentchild courses

5 Gbserve your child’s classes

6  Other:

Question 10 (Yes)

Std Deviation

Page Options. ~

o _

Variance Count

Page Options ~

Choice
Count

33

5

106
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Y10 - What factors influence your choice of music education institution? Select all that apply. Page Options

Factors that influence parent choice of those in ECME, in percentage of the overall responses

10000%
0004
80005
70,000
000
5000
w000
0.00%
00
10004
o0
Fercontage
M Teaching philosophy and methods Bl Tuition fees M Location M Quality staff i [ ]
. Field Choice
Count
1 Teaching philosophy and methods 1 7 27
2 Tuition fees 17.82% 36
3 Location 19.80° 40
4 Quality staff 8.3 37
5 Teaching environment 38
& Teaching effectiveness 88 24
202
Question 11 (Yes)
Y11 - Why are you sending your child to music education classes? Select all that apply. Page Options
Tioracy
Toostan a
certheate
Ta be sccepted 1o &
sl e e
Becouse other penpls -
wate doing 1
0 s 1 15 w = » 5
PR Choice
Count
1 To cultivate musical literacy €0.00 36
2 Toobtain a certificate .00% 0
3 To be able to perform 5.00 3
4 To be accepted to a professional arts school in the future 0.00 o
5 Because other peaple were doing it ) 3
6 Other: 30.00 18
60

Question 12 (Yes)



¥12 - What kind of musical skills or instruments do you want children to learn? Select all that apply. Page Options

vecal (snging)

Sight Singing, an
Ear Training

Composing

Other musical
instruments

Ot
Qoo 1000% 2000% 30004 000 s000m 6000w T00% w00 9000 100.00%
v e Choice
Count
1 Piano 017% 24
2 Vocal (Singing) a0
3 Music Theory, Sight Singing, and Ear Training 65% 21
4 Composing 756% @
5 Other musical instruments 21.01% 25
6  Otner 10
us
Y13 - Are you aware of the developmental and neurological benefits early childhood music education can have for your child? Page Options +
™
s
oo 1000 o0 000 a000% s000 00 00 s000% 000 100004
4
# Field Minimum  Maximum  Mean o Count
Deviation
Are you aware of the developmental and neurological benefits early childhood music education can have for
1 o au P ureloR) e sic ey "your 1.00 2.00 187 033 o011 47

Question 14 (Yes)



Y14 - What benefits have you previously heard about or are knowledgeable about? Select all that apply. Page Options ~

Music educaion can
impact a chids

abilty to learn
spiech and word
recograion

Music echucation can

ba a gaod woy lo
provide engaging play
o a child

Music education has
ih
Higher academic
abilty in children

Music educaion can
incresse pitch s
eading distinction

e

ot
.00 1000% 20000 0004 400w 50004 £0.00% 0.00% 0o 000 100.00%
P Choice
Count
1 Music education can impact a child's ability to learn speech and word recognition 28.89% 39
2 Music education can be a good way to provide engaging play to a child 31.11% 42
3 Music education has heen connected with higher academic ability in children 2519% 34

4 Music edueation ean inerease pitch and reading distinetion abilities

19
5 Other: 0.74% 1
135
Showing rows 1 - 6 of 6
¥15 - Could knowing more about these benefits impact your decisions in the future? Page Options
s
Ho
a 5 10 15 x 2 B = o #
# Field Minimum Maximum Mean Std Deviation Variance Count

1 Could knawing mare about these benefits impact your decisions in the future? 1.00 2.00 109 0.28 0.08 a7



APPENDIX C: CHINESE SURVEY AND RESULTS

BEAEREERIX TR

BETHFRE? (8%)
How old is your child? (years old) [}H 2% ]

SEZE IR 1 T B4R SR

B HTER R ?
What is the sex of your child? [fH2% ]

2 EREIE 1 I T BT SR

B ZEERER ?

What is your educational level? [% 1% ]

1% 1 Nt
#Id & LA (Junior high 1
and halaw)
=5 (High school) 5
K% (college) 6
A%} (Undergraduate 5
falall Ir(‘ﬂ\
it LA £ (Master degree 9
nr —\I'\f\\ln\
ENUESE e NN 69
BT EEBFAZ?
Who is your child's primary parent? [% i/ /il]
by AL N
Rt (parents) 61

Ll
- 15.94%
d 7.25%
d 8.7%
L 55.07%
- 13.04%
Lefi

G 88.41%
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St LI S/AIS - I ¢ 2 a 10.14%

Frandma and Rrandnal

&4 (The nanny) 1 ‘ 1.45%
Hfth (other) 0 0%
ENREETE AN 69

TR W E RBE R I #4782 2

Do you think music education has a great influence on children's growth in the early stage? [/
18R]

12 I /N LAl
7= (yes) 65 I 94.2%
7% (no) 4 4 5.8%
KRIEA BT AR 69

UL DT UM S RBE A ?

Have you heard of the following musical education methods? [% 1% ]

LI /N tef
BURKE & (Orff) 17 - 24.64%
3 R N = AL
:JS?E Z‘Z\ﬁ‘uﬁzﬂﬂ%{f 8 ,. 1159%
INAalrrAasa \

FEAK F5- 2073 (Kodaly) 8 L 11.59%
BAREE (Suzuki Method 9 o 13.04%
)

PALHREITIL (None of the 45 e 65.22%
"\I’\f\\ln\

PN S N 69

>

BRI RITE RIS T/ 1% 1155 SR 5 H R RE 2

Do you plan to develop your children's musical talents outside of school? [ /2]

53



&I N

% (yes) 50
7 (no) 19
BRI K 69

RN Z R n] DA T R R80T 7

At what age do you think children should be taught early music? [ 1% #]

17T N
0-1% (yearold) 13
1-3% (yearold) 16
3-4% (yearold) 13
4-6% (yearold) 8
ENTESE NN 50

TN LER P S REE RS — TR ?

HA
G 72.46%
L 27.54%

F 6
L 26%
L 32%
L 26%
o 16%

Do you think early music education for children means learning a musical instrument? [ 3% 8l

priU| /N
2 (yes) 24
7% (no) 26
KEHBIEG AKX 50

WAL TN E R RE? (Fik)

Lefil
L 48%

L 52%

What kind of musical talent do you want to cultivate in your child ? (multiple choices) [% 1% /il

]
by AL N

Ll
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W% (The piano)

75 % (Vocal music)

JUE RBRARIBZRE (
Children's music theory and

rnl;nnnin\

YEh (Composition)
HAth k% (Other

inctritmantc )

EN SRR Y NN

26

24

15

23

50

WAL PR E RBE LR ? (%ik)

L 52%
L 48%
L 30%
q 8%

L 46%

What are your expectations for your children to receive music education? (pops) [% 1% @]

I
PR, WIRE SRR (

Edify sentiment, cultivate
miicical arramnlichmant)
SINE %, BEFES (
Participate in grade
examination and obtain

~n r+i'Fir~ﬁ+c\r\

H&TE—iIn &R RE
(Ability to perform in

I R R —E 2
AAEE (1 was admitted to

professional colleges and
made some artistic

MU, BRSNS T

(Just following suit. Look at

AN

A BIEGNK

BRI TR R EE I A ?

/it

49

16

21

11

50

Les
O 98%
L 32%
L 42%
L 22%
« 4%
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When does your child receive
bl
& (Thereis no)

0-14F (0-1 year)

1-34F (1-3 years)
3MEKR LA E (3yearsor

'\l’\f\\ln\

EN SRR EY NN

music education? [ HLi% @]

/N L
13
15

7

15

50

LTS R SRR ?

What kind of music education
1% 15
Zfth (guitar)
M= (piano)
1% (Electronic organ)
2% (Drum type)

B, 75 (Theflute, flute)

E®. &% (Pipa, guzheng
\

/NEZE: (violin)
HAth (other)
ABAE BT N

PSRBT R

have your children received? [ % /8]
/Nt Ll
12
18

13

18

50

L SRR o R 2 RS T HE AS A R e ?

26%

30%

14%

30%

24%

36%

26%

18%

12%

10%

4%

36%

Do you think music education has a positive impact on your child's academic performance? [t

196
eI

/N Hefil
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et K (Ascension is 1

aln
|—1rrrnr\
=== | Q
H—ET (Thereis some 7 P—
|mnrn\lnmnn+\
w252 (It doesn't 11 -
m-'vl-‘l-r\r\
A HIHE M (Have a 2
nnacativin imn—\h'l-\
RBERIEE N 50
BT EEZ B REE G EERS T 2 S st 2
Is your child more outgoing after music education? [FFLi% ]
I /N tessl
2, HIPIEK (ves, and 29 S
+ha imnact ic cnnanlr—\ni-\
&, s (YeS the 15 o
imnacrt ic rm—\”\
B, KHEEEA 2 mm (
No, it doesn't affect 3 4
V'\f\v'l‘f\ﬂ'\ll"‘\l\
&, I FEEEMNSL (
No, let the child become 3 4
mnro in+rn\lnr+at~|\
ENTESE =N 50
B EREZE RBE 2G, EEESFI A Hen 2 HEm?
Does your child excel in language learning after music education? [ H.1%
12 I /N He 1l

B, FAUE. ESCEETTIH
BhZe (Yes, learning

_ _ 25 G
English, Chinese and other
aspects are more prominent
R, X, B . p—

EZMMVaAe i+ hae ~rarkain

24%

54%

22%

0%

58%

30%

6%

6%

50%

34%
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influence on English, Chinese,

etc)

A =2

NN imn—\rvl-\

REHBIAT N 50

IR T B R IR 2

How often does your child receive music education? [H.15E #]

T N Eessl
SHD
FR3/NELLE (More than 5 P 10%
2 hAtire A A"\\l\
y -
FK1-3/N} (1-3 hours a 9 P 18%
Aa)
y -
£K0o-1/hi5} (0-1 hour a 11 - 22%
I'l’\\l\
= A5 S ;/—r _
REJE A 2]2-3K (Study2 3 15 o 30%
+imnc A \Alnr\l/\
Ah S o
B H%:212-3% (Study 2-3 10 P 20%
+imaoc A mr\ni-l‘\\
A RA BEEE N >0
BROGEES LI IS RigfET ?
Would you like to participate in your child's music lessons? [ Ff.i% &1]
I N Lt
R (yse) 49 A 98%
Z:/m\%ri (nO) 1 l 2%
AR EABIEE N 50

RN LT WAz 2R 5 U S & %1 ?

Which of the following teaching methods do you think is more suitable for your child? [ H.i%
]
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I N Hefl

H—HZR (One-to-one 20 S 40%
+n—\r|ﬂinn\
AR (4-81)  (Group 23 S— 46%
laceAnc InQ r‘l-llrlnn‘l-r\\
11 (Parent-child class) 7 - 14%
AR AK 50

VA SR TSR apvivk =i 1 o = W

Which kind of class do you prefer for your children? [ FLi% ]

12 I /N Ll

}ﬁ 1;5—( (1 times per week 32 — 64%
\
FEJE2% (2 times a week) 11 - 22%
FEERET2] (Study
intensively in winter and 7 - 14%
llllllllllll +ir\v\\
REABIEG AR >0

TERUEECE B8 M B et AT T, M TS REE, TP A3

g ?
On the premise of ensuring the quality of education and the advancement of education
philosophy, what is your acceptable monthly expenditure for children's music education? [

1]

il it LA
0-5007C (yuan) 16 L 32%
500-10007C (yuan) 17 G 34%
1000-20007C (yuan) 10 L 20%
2000-50007C (yuan) 2 ( 4%
5000 CEA E (yuan) 5 a 10%
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A BOEG K 50

RS RN R R AR 2 ([ % k)

What are the factors that influence your choice of music training institution? (Multiple options)

[% 14 ]

T /N tefal
ﬂ%IE;uﬂ]ﬁ‘(f (Teaching 33 _ 66%
~rAancante anAd ma'l-kr\nlc\
¢%% (The tuition fees) 24 G 48%
HIE(7E (The geographical 53 Pr— 46%
r\nci{-inn\
izt 1&E (faculty) 28 G 56%

L .
B IEL (Teaching 17 o 34%
ANnvirAanmnn +\
%&?&ﬁ(% (The teaching 26 — 529%
I\F‘Ff\l“"\
KA BIEG AR 50

REVONATII LE 5 R E KR VS 28 2

What do you think of the development of children's music education in this city? [F.1E @]

JEIR AT LA
—f#% (general) 33 G 66%
fE47 (Very good) 13 L 26%
TERT B, ARG,
AL (1t's still in its 4 | 8%

infancy, it's not standardized,

N

A BIEGNK 50

,f/]-,x tﬁ*ijtin 1}” IZFI;[_‘\T;&{ D%LE:BH&% ?

What services do you want the music training center to provide? [% 1% ]
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1% T Nt

PRFR 0 28 1A58  (Free course 35
HEEFKIE (Lectures by 19
ndii~crAFiAN nvnr\r{-o\

R (Music salon) 20
ETiRFE (Parent-child .
I‘IIV‘V‘;I‘IIIIIM\

W (Learn to inspect 20
\

HAth (other) 7
RKEABIHEF NR 50

>

WS E RBOE N 10 H R 2 520 2

What other obvious effects do you think music education has on children? [JH 2% ]

SRS @ T B4R SR

BT R EZE REE N ERE R R 22

Hefl
L
L
L
L
L
-

70%

38%

40%

34%

40%

14%

What are your main reasons for not pursuing music education? Select all that apply. [ % @]

priU| N
LA (The child 6
wine nnt infnrnrfnl\l\
TG (I'm not ;
intaractad)
i 1A]_ERYE R (Time issues 8
\
B ERAERE (Money 5
rnan{-\
HAth (pther) 3
THIEE 0
ENTESE Y NN 19

Bz EIRBEENST S ?

Hefil

31.58%

5.26%

42.11%

47.37%

15.79%

0%
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Do you have many children who have received music education? [ fL17 ]

&I /N Lt
50%4 = (More than 50%) 1 ¢ 5.26%
20%-50% 5 L 26.32%
10%-20% 4 au 21.05%
0%-10% 9 L 47.37%
ENUECE e Y 19
A MR K AL BN T2 S R E ?
Have any other parents recommended music education for your children? [ @]
12 I /N Ll
i (yes) 9 L 47.37%
X (nho) 10 G 52.63%
F BRI E AR 19
BRA SR T RS REE ?
Are you prepared for your child to receive music education? [ FLi% ]
12 I /N Lt
& (yes) 9 G 47.37%
% (no) 10 G 52.63%
KA BIEG AR 19

ERERZINE S IR BE TR 5 % ?

How much can you afford to invest in music education? [ 1% ]

I N Ll
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5007CEAN (Less than 500

9 G 47.37%

AW I‘)I’\\
500-10007C (yuan) 2 a 10.53%
1000-20007C (yuan) 7 L 36.84%
2000-50007C (yuan) 1 4 5.26%
50007CEA E (More than 0 0%
ENNN vinian)
AT AR 19

TR 15 5 T

Please choose the second item of this question [Ffi% /]

LI it LA

1 4 q 5.8%
2 60 . 86.96%
3 2 { 2.9%
4 1 l 1.45%
5 2 { 2.9%
AT AR 69

TSR 2 TR b S FEMA IR AR R DR AE T 2

Could knowing more about these benefits impact your decisions in the future? [H.i% ]

I N He A5l
& (yes) 60 G 86.96%
% (no) 9 - 13.04%
RBEIEE N 69
BT 22 ?
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What is your child's name? [JE7% ]

2R TS T T B4R SR

RSS2 ?
May | have your telephone number? [1H2% ]

SRS I T B SR
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APPENDIX D: PARENT INTERVIEW QUESTIONS

1)

If yes:

If no:

9)

Can you tell us about your child (age, gender, name etc)?
Has your child participated in any form of music education?

a) If so, what types of classes and for how long have they participated?

i) Did you have any specific reasons for selecting this?

b) If not, what is the reasoning behind this decision?
Did you notice any changes in your child after they had participated in music education?
These might include changes in personality, speech, or academic performance.
What experience do you personally have with learning music, and did you yourself
participate in any early childhood music education programs?

a) How do you think your experience (or lack thereof) has impacted your viewpoint

on childhood music education?

Do you expect your child to learn how to play a specific instrument as part of their
classes?

a) If so, do you have any reasoning behind this expectation?
As a parent, do you try to promote musical activities outside of formal music education
for your child? These can be singing along, listening to music, etc.
Are you aware of the developmental and neurological benefits early childhood music
education can have for your child?

a) Could you summarize what you know? Did knowing this information impact your
choice on music education?

b) Could knowing more about these benefits impact your decisions in the future?
Why did you choose the MeiYu Music and Dance Institute?
Have you participated in early childhood music education classes from other
organizations?

a) If so, why did you switch/why do you go to other classes?

b) Are there things that you believe your previous/other organization did better?

10) Do you have any feedback for the MeiYu Music and Dance Institute?
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APPENDIX E: PROFESSIONAL INTERVIEW QUESTIONS

1)

Why do you think parents choose to send their children to ECME classes? What tends to
be the most common and/or strongest reasons?
a) What particular skills do these parents want their children to learn, if any?

i) In one of our survey responses, we noticed that one of the reasons the
respondent sent their children to ECME classes was for fun. Is this a
common reason?

How aware are parents of the benefits of ECME for their children?
a) Does knowing about the benefits of ECME significantly influence parents’
decisions on whether or not to send their children to ECME classes?
What kinds of classes tend to be most popular with which age groups?
Do parents with at least some musical background tend to be more likely to send their
children to ECME classes?
a) Do parents’ musical background influence what kind of classes they send their
kid to?
What factors would you say tend to influence parents’ choice of music education
institute? l.e. cost, location, teaching methods, etc.
a) Which one of those factors would you say is most influential?
For parents who do not send their children to ECME classes, what are the most common
and/or strongest reasons you know of?
a) Do these parents tend to know about the benefits of ECME?

i) Do you think if the parents who didn’t know about the benefits of ECME
were told about the benefits, they may change their decision about
sending their children to ECME classes?

Do you believe are parents more likely to send their children to ECME classes if other
parents around them are sending their children to ECME classes?
a) If they are, does this type of word of mouth advertising have a significant impact
on your number of students?
How has COVID affected your ECME classes? What has had to change?
a) Did you shut down completely? Implement a form of remote learning?
b) Are there any pandemic reforms that you foresee remaining in place?
Even before COVID were there any major trends or changes in how your music
education classes were run?
a) Did you tend to try different teaching styles and methods? Or alternatively do you
stick to the same general types of classes that have succeeded in the past ?
b) Has technology had any impact?
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APPENDIX F: SPONSOR INTERVIEW QUESTIONS

1)

2)

3)

What types of classes are the most popular at your institute?
a) If there are any classes that are significantly more or less popular why do you
believe this is?

Do you believe parents choose music education so that their children learn specific
skills?

a) If so, what are these skills, and does this impact your teaching methods?
When we were talking with the HDU students, they described how most parents of
children in music education have an expectation that the children will learn to play an
instrument. This is generally not the case in the United States. Why do you believe this
expectation is so common?

a) Would you say this expectation affects parents’ decision on whether or not to

pursue early childhood music education?

From our project proposal you seemed specifically interested in the research
surrounding the benefits of early childhood music education. These benefits are often
marketing points for music education in the United States, and based on your website it
is similar in China. Do you see parents as being particularly interested in these benefits?
Are the benefits a large part of your current marketing methods, or is it an aspect you
hope to focus more on in the future?

Do you believe are parents more likely to send their children to ECME classes if other
parents around them are sending their children to ECME classes?

a) Ifthey are, does this type of word of mouth advertising have a significant impact

on your number of students?
What factors would you say tend to influence parents’ choice of music education institute
the most? l.e. cost, location, teaching methods, etc.

For parents who do not send their children to ECME classes, what are the most common
and/or strongest reasons you know of?

How has COVID affected your ECME classes? What has had to change?

a) Did you shut down completely? Implement a form of remote learning?

b) Are there any pandemic reforms that you foresee remaining in place?

10) Even before COVID were there any major trends or changes in how your music

education classes were run?
a) Did you tend to try different teaching styles and methods? Or alternatively do you
stick to the same general types of classes that have succeeded in the past ?
b) Has technology had any impact?
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